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ABSTRACT: Early childhood, particularly the period from birth to six years, represents a critical stage in human
development during which rapid changes occur in children's cognitive, emotional, language, behavioural, and social
abilities. Social cognition refers to the capacity to recognize and interpret emotions, understand the thoughts and
intentions of others, respond to social cues, develop empathy, communicate effectively, cooperate with others, and
gradually understand that different individuals may have different perspectives and beliefs. These abilities provide an
important foundation for children's relationships, school readiness, emotional well-being, and later social adjustment.
However, children do not develop social cognition at the same rate, and some may experience developmental difficulties
because of limited social interaction, language delays, environmental disadvantages, inadequate stimulation, family
stress, or other developmental circumstances. Early intervention programmes have therefore become an important
approach for supporting children during the formative years. The present study focuses on examining the effectiveness
of early intervention programmes in promoting social cognition development among children aged 0—6 years. Early
intervention is broadly understood as a planned set of developmental, educational, therapeutic, family-centred, or
community-based activities designed to support children's developmental needs as early as possible. Such programmes
may include play-based learning, parent-mediated intervention, storytelling, social-emotional learning, language
stimulation, structured peer interaction, emotion-recognition activities, pretend play, cooperative games, and caregiver
training. The study proposes that interventions implemented during early childhood can strengthen children's ability to
understand emotions, communicate with others, recognize social situations, demonstrate empathy, cooperate, and engage
in appropriate interpersonal behaviour.
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I. INTRODUCTION

Early childhood is widely recognized as a foundational period of human development because the first six years of life
involve rapid and interconnected changes in the brain, behaviour, language, cognition, emotional regulation, and social
functioning. During this period, children gradually move from depending almost completely on caregivers toward
developing greater independence and the ability to participate actively in social relationships. One of the important
developmental domains emerging during these years is social cognition. Social cognition refers to the processes through
which children perceive, understand, interpret, and respond to information about themselves and other people. It includes
recognizing emotions, understanding intentions, responding to social cues, appreciating other people's perspectives,
developing empathy, understanding social rules, and predicting how people may behave in different situations. These
abilities are fundamental because children require social cognition to establish relationships, participate in group
activities, communicate effectively, resolve conflicts, and adjust to educational environments.

Social cognition does not develop automatically in isolation. Children acquire social understanding through continuous
interaction with parents, siblings, peers, teachers, and other members of their social environment. Everyday experiences
such as playing, communicating, listening to stories, observing emotional expressions, sharing objects, taking turns,
following rules, and solving interpersonal problems provide opportunities for children to learn about social relationships.
However, children differ considerably in the quality and quantity of these experiences. Some children may have
developmental difficulties that affect their ability to communicate, understand emotions, engage with peers, or interpret
social information. Environmental disadvantages, limited access to stimulating experiences, parental stress,
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socioeconomic challenges, developmental delays, and inadequate educational resources may further influence social
development. These circumstances highlight the importance of early intervention.

Early intervention refers to systematic support provided during the early years to address developmental needs and
strengthen children's abilities. It may include educational, behavioural, therapeutic, psychological, family-support, and
community-based approaches. The central principle underlying early intervention is that developmental difficulties
should be identified and addressed as early as possible rather than waiting until problems become more severe. Because
children's developmental systems are highly responsive to experience during early childhood, carefully designed
intervention programmes can provide repeated opportunities for learning and skill development. Social cognition can be
promoted through many forms of intervention. Play-based programmes can encourage children to share, cooperate,
communicate, take turns, and understand different roles. Storytelling and picture-book activities can help children identify
emotions and discuss the intentions of characters. Pretend play can encourage children to adopt different perspectives and
understand that other people may have different thoughts and feelings. Structured peer activities can provide opportunities
for cooperation and social problem-solving. Parent-mediated programmes can teach caregivers strategies for encouraging
communication, emotion recognition, and social interaction during everyday routines.

Early intervention is particularly important because social cognition has implications beyond childhood social behaviour.
Children who develop effective social understanding are better positioned to establish positive peer relationships,
participate in classroom activities, communicate with teachers, and respond appropriately to social expectations. Social-
cognitive skills can also support emotional regulation, empathy, cooperation, and conflict resolution. Conversely,
persistent difficulties in social understanding may interfere with educational participation and interpersonal relationships.
Consequently, promoting social cognition should be considered an important component of comprehensive early
childhood development programmes. The effectiveness of intervention, however, depends on several factors. A
programme must be appropriate for the child's developmental level, culturally relevant, sufficiently intensive, and
implemented consistently. Interventions that actively involve parents and caregivers may have advantages because
children can practice newly acquired skills beyond the formal intervention setting. Similarly, interventions that use
enjoyable and meaningful activities may increase children's motivation and participation. Assessment should also be
continuous so that programmes can be modified according to children's progress.

II. RESEARCH OBJECTIVES

The primary objective of the present study is to examine the effectiveness of early intervention programmes in promoting
social cognition development among children aged 0—6 years. The study is based on the assumption that carefully
designed developmental interventions can provide children with structured opportunities to learn social and emotional
concepts and practice appropriate interpersonal behaviours. Social cognition is a multidimensional construct, and
therefore the study aims not only to measure overall social-cognitive development but also to investigate specific abilities
such as emotion recognition, social communication, empathy, perspective-taking, cooperation, joint attention,
understanding of intentions, and social problem-solving. By identifying changes across these domains, the research can
provide a more comprehensive understanding of how early intervention affects children's social development.

A second objective is to assess the level of social cognition among children before the implementation of the intervention
programme. Establishing a baseline is important because children enter intervention programmes with different
developmental experiences and abilities. A pre-intervention assessment can identify existing strengths and difficulties
and provide a basis for comparison after the intervention. The baseline assessment may include observation of children's
interactions with adults and peers, recognition of basic emotions, responses to social cues, ability to participate in joint
activities, communication behaviours, and understanding of simple social situations. For older preschool children, the
assessment may also examine perspective-taking, understanding of intentions, pretend play, and responses to social
problems.

The third objective is to evaluate changes in social cognition following participation in the early intervention programme.
Post-intervention assessment can determine whether children demonstrate improvement in the targeted skills. The
magnitude of change may be examined by comparing pre-test and post-test scores. This objective is particularly important
because it moves the research beyond describing children's developmental status and examines whether structured
intervention is associated with measurable developmental progress. Another objective is to identify which components
of early intervention are most beneficial for social cognition development. Early intervention programmes can include
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multiple activities, such as play-based learning, storytelling, shared reading, emotion-recognition games, pretend play,
cooperative tasks, parent training, peer interaction, and language stimulation. The study can examine whether certain
components demonstrate stronger relationships with improvements in specific social-cognitive abilities. For example,
emotion-focused activities may be particularly useful for emotional understanding, whereas cooperative games may
contribute more strongly to turn-taking and social problem-solving.

The study also aims to examine the role of parental involvement in intervention effectiveness. Parents and caregivers are
central to children's development because they provide continuous opportunities for interaction outside formal
intervention settings. When parents understand intervention strategies and incorporate them into daily routines, children
may receive more frequent opportunities to practice newly acquired skills. Therefore, the study may compare outcomes
according to the level of parental participation. It may examine whether children whose parents attend training sessions,
practice intervention activities at home, and communicate regularly with professionals demonstrate greater
developmental improvement. Another objective is to determine whether intervention effectiveness varies according to
children's age. Social cognition develops substantially between infancy and the preschool years, and the same intervention
may not produce identical outcomes across different developmental stages. Younger children may demonstrate
improvements in joint attention, emotional responsiveness, imitation, and social communication, whereas older children
may demonstrate changes in empathy, perspective-taking, cooperation, and social problem-solving. Examining age
differences can help determine whether certain intervention strategies are particularly appropriate during specific
developmental periods.

III. METHODOLOGY

The present study may employ a quasi-experimental pre-test and post-test research design to examine the effectiveness
of an early intervention programme in promoting social cognition among children aged 0—6 years. A quasi-experimental
design is appropriate when participants cannot be randomly assigned because of practical, ethical, or institutional
limitations. Where resources and ethical conditions permit, an experimental design with intervention and comparison
groups may provide stronger evidence. The study population would consist of children between birth and six years who
meet the predetermined inclusion criteria. Participants could be recruited from preschools, early childhood development
centres, childcare institutions, community programmes, hospitals, developmental centres, or other relevant settings.

The sample should be selected using an appropriate sampling method. Depending on the research setting, purposive
sampling may be used when children with specific developmental needs are targeted, while random or stratified sampling
may be considered when a broader population is available. The sample should ideally include children representing
different age groups so that developmental differences can be examined. For example, children could be categorized into
infants, toddlers, and preschool-aged children. However, exact age categories should be established according to the
research objectives and selected assessment instruments.

The main independent variable would be participation in the early intervention programme, while the dependent variable
would be social cognition development. Social cognition should be operationalized using measurable indicators
appropriate to each developmental stage. For younger children, indicators may include joint attention, imitation, social
responsiveness, recognition of facial expressions, emotional responsiveness, and social communication. For older
children, assessment may include emotion recognition, empathy, perspective-taking, understanding of intentions,
cooperation, turn-taking, pretend play, and social problem-solving. The intervention programme should be structured,
developmentally appropriate, and based on established principles of early childhood learning. Activities may include
emotion-recognition games, storytelling, picture-book discussions, role-play, pretend play, cooperative games, turn-
taking activities, joint attention exercises, music and movement activities, social communication exercises, and guided
peer interaction. Parent-mediated activities may also be incorporated so that caregivers can continue intervention
strategies at home. The intervention should be designed according to children's age and developmental level rather than
applying identical activities to all participants.

Before intervention begins, a baseline assessment should be conducted. Parents or caregivers may complete a
developmental questionnaire, while trained researchers or professionals conduct direct observations and standardized
assessments. The baseline assessment provides information regarding each child's initial level of social cognition.
Researchers should ensure that assessment conditions are consistent and that assessors are adequately trained. Where
standardized instruments are used, appropriate administration procedures should be followed. The intervention could be
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implemented over a predetermined period, such as several weeks or months, depending on the research design and
available resources. Sessions should have consistent frequency and duration. Each session can include structured
activities targeting specific social-cognitive skills. For example, an intervention session might begin with an emotional
recognition activity, followed by storytelling, guided discussion, pretend play, and a cooperative game. For younger
children, sessions may emphasize shared attention, imitation, emotional responsiveness, and simple social
communication. Parents can receive training regarding how to reinforce intervention goals at home. They may be
provided with simple activities such as naming emotions, discussing characters in stories, encouraging turn-taking,
describing social situations, and practicing pretend play. A home activity record can be used to monitor participation.
Parental involvement should be encouraged without creating excessive demands, and activities should be integrated into
normal family routines whenever possible. After completion of the intervention, a post-test assessment should be
conducted using the same or equivalent assessment procedures used during baseline measurement. Comparing pre-test
and post-test scores can indicate whether children's social-cognitive abilities improved following intervention. If a
comparison group is included, changes in the intervention group can be compared with changes among children who did
not receive the structured intervention.

IV. BACKGROUND

The concept of early intervention is based on the understanding that the first years of life provide a particularly important
opportunity for supporting children's development. During infancy and early childhood, children experience rapid
changes in neural development, language, cognition, emotional regulation, and social behaviour. Experiences during this
period can influence the development of later skills, although development remains flexible and responsive to subsequent
experiences. Early intervention therefore aims to identify developmental needs and provide targeted support before
difficulties become more persistent or interfere significantly with later functioning.

Social cognition is a central aspect of early development because children must learn how to interpret the social world
around them. Even before children develop sophisticated language, they respond to facial expressions, voices, gestures,
eye contact, and emotional signals. Infants gradually develop joint attention and social responsiveness, while toddlers
increasingly imitate others and participate in simple social interactions. During the preschool period, children develop
more complex understanding of emotions, intentions, beliefs, and perspectives. These developmental changes are
supported by interactions with caregivers and other people.

Several theoretical perspectives provide a foundation for early intervention. Developmental and sociocultural theories
emphasize that children's cognitive abilities develop through interaction with people and cultural environments. From
this perspective, adults can provide scaffolding by helping children perform tasks that they cannot yet accomplish
independently. Social learning perspectives emphasize observation and imitation, suggesting that children learn social
behaviour by observing models. Attachment perspectives emphasize emotional security and responsive caregiving as
important contexts for exploration and learning. Together, these perspectives suggest that social cognition can be
supported through carefully structured interpersonal experiences. The development of social cognition is also closely
related to language. Children require language to communicate thoughts and feelings, understand explanations, and
discuss social situations. Mental-state language, including words relating to thinking, knowing, wanting, remembering,
and feeling, can help children develop awareness of internal psychological experiences. Early intervention programmes
that combine social activities with language stimulation may therefore have advantages for children who experience
communication difficulties.

Play is another important foundation for intervention. Children naturally use play to explore social roles, relationships,
rules, and emotional experiences. Pretend play allows children to represent situations that are not immediately present
and to adopt different roles. Structured play can therefore be used intentionally to teach cooperation, communication,
perspective-taking, and problem-solving. Importantly, intervention should maintain an enjoyable and child-centred
approach rather than becoming excessively formal or academically demanding. Early intervention can take different
forms. Individual interventions may provide intensive support for children with specific developmental needs. Group
interventions can create opportunities for peer interaction and cooperation. Parent-mediated interventions train caregivers
to implement developmental strategies during everyday activities. Preschool-based interventions integrate social-
emotional learning into classroom routines. Community-based programmes may combine developmental education with
family support. The appropriate approach depends on the child's needs, family circumstances, available resources, and
cultural context.
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V. LITERATURE REVIEW

Research on early childhood development has consistently emphasized the importance of the first years of life for
establishing the foundations of later cognitive, emotional, and social functioning. The literature on social cognition
indicates that children gradually develop increasingly sophisticated abilities to understand emotions, intentions, beliefs,
and perspectives. These abilities emerge through a combination of maturation and social experience. Caregivers, peers,
teachers, and the broader environment provide children with repeated opportunities to observe social behaviour and
practice appropriate responses. Studies concerning parent—child interaction have shown that responsive and stimulating
interactions are associated with children's cognitive and social development. Parents who respond sensitively to children's
communication, use rich language, engage in shared activities, and discuss emotional experiences can provide important
developmental scaffolding. Parent—child conversations about thoughts and feelings may be particularly relevant to social
cognition because they expose children to concepts relating to mental states.

Research on theory of mind provides an important component of the social cognition literature. Theory of mind involves
understanding that other people may have thoughts, beliefs, desires, and knowledge that differ from one's own. Research
has demonstrated that children's understanding of mental states develops significantly during the preschool years and is
associated with language and social experience. Studies have suggested that parents' use of mental-state language during
conversations can contribute to children's understanding of other people's minds.

Social-emotional learning programmes represent another important area of research. Such programmes generally target
emotional awareness, self-regulation, social skills, empathy, and responsible decision-making. Although programmes
vary considerably, evidence from early childhood settings suggests that structured social-emotional activities can
contribute to improvements in children's social and behavioural outcomes. However, the effectiveness of these
programmes depends on implementation quality, teacher training, programme duration, and the developmental
appropriateness of activities. Parent-mediated interventions have also emerged as an important approach. Instead of
limiting intervention to professional sessions, parent-mediated programmes teach caregivers how to use developmental
strategies during everyday interactions. This approach may be particularly valuable because parents have frequent and
naturally occurring opportunities to interact with children. Parent involvement may also improve generalization by
providing consistent reinforcement across home and intervention environments.

Research concerning children with developmental difficulties has provided additional evidence supporting early
intervention. Children experiencing communication, social interaction, or developmental challenges may benefit from
structured support that targets social communication, joint attention, emotional understanding, and reciprocal interaction.
Early support can potentially improve developmental trajectories, although outcomes vary according to the child's
individual characteristics and intervention quality. The literature also indicates that intervention effectiveness should not
be evaluated solely through standardized test scores. Behavioural observation, parent reports, teacher assessments, and
naturalistic measures can provide complementary information. A child may demonstrate improved performance in a
structured assessment but still experience difficulty applying the skill in everyday social situations. Therefore, successful
intervention should ideally result in functional improvements across multiple contexts.

VI. DISCUSSION

The proposed findings of this study are expected to indicate that participation in structured early intervention programmes
can contribute positively to social cognition development among children aged 0—6 years. If children demonstrate
significantly higher social cognition scores after intervention, this would support the central assumption that social-
cognitive abilities can be strengthened through systematic and developmentally appropriate experiences. The expected
improvement may be observed in several areas, including emotion recognition, social communication, cooperation,
empathy, joint attention, perspective-taking, and understanding of social situations. One likely explanation for
improvement is the repeated exposure to structured social learning opportunities. Children may encounter social situations
naturally, but intervention provides deliberate opportunities to practice specific skills. For example, an emotion-
recognition activity allows children to repeatedly identify facial expressions and associate them with emotional
vocabulary. A cooperative game provides opportunities to practice turn-taking and following shared rules. Storytelling
can encourage children to think about characters' feelings and intentions. Repeated practice may help children gradually
internalize these concepts.
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The findings may also demonstrate that play-based intervention is particularly effective. Young children learn most
effectively through active participation and meaningful experiences rather than abstract explanations. Play allows
children to experiment with social roles and behaviours while remaining engaged. Pretend play can encourage children
to consider alternative perspectives, while cooperative games can help them understand the importance of sharing and
turn-taking. Therefore, interventions that are enjoyable and interactive may produce stronger participation than highly
formal teaching methods. Parent involvement is another factor likely to influence intervention outcomes. When parents
participate actively, children receive opportunities to practice skills beyond formal sessions. For example, a parent who
has learned an emotion-coaching strategy can use it when the child experiences frustration at home. A parent who learns
perspective-taking techniques can discuss characters' thoughts and feelings during bedtime stories. Such repetition across
environments may strengthen learning and improve generalization.

The intervention may also have benefits for parents themselves. Participation in early intervention can increase parental
awareness of children's developmental needs and provide practical strategies for responding to social and emotional
behaviours. Parents may become more confident in supporting children's communication and may develop more positive
interaction patterns. Thus, intervention may influence not only the child but also the broader developmental environment.

Age-related differences are also likely to emerge. Younger children may demonstrate improvements primarily in social
responsiveness, joint attention, imitation, emotional recognition, and basic communication. Older preschool children may
demonstrate more advanced improvements in empathy, perspective-taking, understanding intentions, cooperation, and
social problem-solving. This pattern would support the importance of developmentally appropriate intervention. The
same programme should not necessarily be implemented identically across the entire 0—6-year age range. The discussion
should also consider the possibility that not all children will respond equally. Individual differences in temperament,
language ability, developmental status, family circumstances, and previous social experience may influence intervention
outcomes. Some children may require longer intervention periods or more intensive individualized support. Therefore,
effectiveness should not be interpreted as a uniform response across all participants.

The broader environment may also influence results. Children participating in high-quality preschool programmes may
receive additional opportunities to practice social skills. Similarly, children with strong family support may experience
greater reinforcement of intervention strategies. Conversely, limited resources or family stress may reduce opportunities
for practice. These factors demonstrate that intervention should ideally be integrated into a broader system of
developmental support. Another important consideration is sustainability. If post-intervention assessments demonstrate
improvement but later follow-up shows declining performance, this may indicate that children require continued
reinforcement. Incorporating intervention principles into preschool curricula and family routines may help maintain gains.
Teacher and parent training can therefore be important components of long-term intervention planning.

VII. CONCLUSION

Early childhood represents a critical period for the development of social cognition, and the first six years provide
important opportunities for supporting children's understanding of emotions, intentions, relationships, perspectives, and
social behaviour. The present study, “Effectiveness of Early Intervention Programs in Promoting Social Cognition
Development Among 0—6 Year Children,” emphasizes the importance of identifying developmental needs early and
providing structured, meaningful, and developmentally appropriate support. Social cognition is not an isolated
developmental domain; it is closely connected with language, emotional regulation, communication, play, attachment,
learning, and peer relationships. Consequently, interventions targeting social cognition can potentially contribute to
broader developmental outcomes. The proposed research suggests that early intervention programmes can be effective
when they provide children with repeated opportunities to observe, practice, and understand social behaviour. Activities
such as storytelling, shared reading, pretend play, emotion-recognition exercises, cooperative games, role-play, joint
attention activities, and guided social interaction can provide practical contexts for developing social cognition. These
approaches are particularly appropriate for young children because they use active participation and meaningful
experiences rather than relying primarily on abstract instruction.

A major conclusion is that intervention should begin as early as possible when developmental concerns are identified.
Early identification allows professionals and families to provide support before difficulties become more established.
However, early intervention should not be viewed only as a response to developmental problems. High-quality social-
emotional and social-cognitive activities can benefit all young children by strengthening skills that support school
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readiness, relationships, communication, and emotional well-being. The study also emphasizes the importance of family
involvement. Parents and caregivers are central to children's development and provide the greatest number of
opportunities for social interaction during the early years. Intervention programmes that teach parents practical strategies
can extend learning beyond formal sessions. Parents can reinforce social cognition by discussing emotions, reading
stories, encouraging turn-taking, modelling empathy, supporting pretend play, and asking children to consider other
people's perspectives. Such strategies can be integrated naturally into everyday routines. Future research should
investigate the long-term effects of early intervention and determine whether improvements in social cognition remain
after programmes end. Longitudinal studies could examine whether early social-cognitive gains contribute to later
academic achievement

REFERENCES

1) Durlak, J. A., Weissberg, R. P., Dymnicki, A. B., Taylor, R. D., & Schellinger, K. B. (2011). The impact of
enhancing students' social and emotional learning: A meta-analysis of school-based universal interventions. Child
Development, 82(1), 405-432.

2) Diamond, A., & Lee, K. (2011). Interventions shown to aid executive function development in children 4 to 12 years
old. Science, 333(6045), 959-964.

3) Case-Smith, J. (2013). Systematic review of interventions to promote social-emotional development in young
children with or at risk for disability. American Journal of Occupational Therapy, 67(4), 395-404.

4) Blewitt, C., O'Connor, A., Morris, H., May, T., Mousa, A., Bergmeier, H., et al. (2019). A systematic review of
targeted social and emotional learning interventions in early childhood education and care settings. Early Child
Development and Care, 191(14), 2159-2187.

5) Blewitt, C., Morris, H., O'Connor, A., Ifanti, A., Greenwood, D., & Skouteris, H. (2018). Social and emotional
learning in early childhood education and care: A systematic review. International Journal of Environmental Research
and Public Health, 15(8), 1708.

6) Domitrovich, C. E., Cortes, R. C., & Greenberg, M. T. (2007). Improving young children's social and emotional
competence: A randomized trial of the preschool PATHS curriculum. The Journal of Primary Prevention, 28, 67-91.

7) Denham, S. A., Bassett, H. H., Mincic, M., Kalb, S., Way, E., Wyatt, T., & Segal, Y. (2012). Social-emotional
learning profiles of preschoolers' early school success: A person-centered approach. Learning and Individual Differences,
22(2), 178-189.

8) Bierman, K. L., Domitrovich, C. E., Nix, R. L., Gest, S. D., Welsh, J. A., Greenberg, M. T., Blair, C., Nelson, K.
E., & Gill, S. (2008). Promoting academic and social-emotional school readiness: The Head Start REDI program. Child
Development, 79(6), 1802—1817.

9) Greenberg, M. T., Kusché, C. A., Cook, E. T., & Quamma, J. P. (1995). Promoting emotional competence in school-
aged children: The effects of the PATHS curriculum. Development and Psychopathology, 7(1), 117-136.

10) Webster-Stratton, C., Reid, M. J., & Stoolmiller, M. (2008). Preventing conduct problems and improving school
readiness: Evaluation of the Incredible Years Teacher and Child Training Programs in high-risk schools. Journal of Child
Psychology and Psychiatry, 49(5), 471-488.

11) Shure, M. B., & Spivack, G. (1982). Interpersonal problem-solving in young children: A cognitive approach to
prevention. American Journal of Community Psychology, 10(3), 341-356.

12) Shonkoff, J. P., & Phillips, D. A. (Eds.). (2000). From neurons to neighborhoods: The science of early childhood
development. National Academy Press.

IJMRSET © 2025 | AnISO 9001:2008 Certified Journal | 15792




- =, &8
L g3

P

3 INTERNATIONAL
A ‘ ‘ STANDARD
SJIF Scleatific Journal lmpact Factor ‘ \ SERLAL
NUMBER
INDIA

INTERNATIONAL JOURNAL OF

MULTIDISCIPLINARY RESEARCH
IN SCIENCE, ENGINEERING AND TECHNOLOGY

NISCAIR

| Mobile No: +91-6381907438 | Whatsapp: +91-6381907438 | ijmrset@gmail.com |

www.ijmrset.com



mailto:ijmrset@gmail.com
http://www.ijmrset.com/

	I. INTRODUCTION
	II. RESEARCH OBJECTIVES
	III. METHODOLOGY
	IV. BACKGROUND
	V. LITERATURE REVIEW
	VI. DISCUSSION
	VII. CONCLUSION
	REFERENCES

